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ABSTRACT

Silences of New York History: Legacies of the New York Slave Revolt of 1712
by
Jelissa N. Caldwell

Advisor: Libby Garland
Silences of New York History is an interactive website project dedicated to the study and
uplifting of little-known historical narratives of Black history weaved within the main narrative
of New York City history. It is designed to be an accessible platform of primary and secondary
sources for 4th-12th grade students wanting a supplementary archive of information and histories
that may not be directly taught in public school education. This project focuses on the New York
Slave Revolt of 1712 because it is the first recorded Black, enslaved uprising in the city’s
history. By focusing on this early history, this project explores the historical and social contexts
of Black enslavement along with the increasing restrictions and discriminations against Black
livelihood which started in New York’s earliest colonial periods. Using the 1712 revolt, this
project addresses the questions of what race relations and the institution of slavery were like in
New York City during the years leading up to 1712 revolt, and what were immediate social
impacts the revolt had on social relations and racial discrimination in the colony. By weaving a
site that links documents, illustrations, cartography, and various interactive sources, this project
endeavors to enact as a model of learning based in critical pedagogy through an exploration of a
silenced history of within New York City’s mainstream narrative.
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Part I: Introduction
“Unlike the nation’s other cities or many of the well-known Old-World cities that exude a
cherished past, New York rarely uses its history in constructing its identity or in stimulating its
economy. Perhaps because the city has always been a place where people have come to build
new lives, New York, and its citizens have rarely wanted to look back. Instead, the past for them
often either lies in the way of progress or is enshrined in memory in some other part of the
world.”1
Anne-Marie Cantwell and Diana diZerega Wall, 2001

Silences of New York History: Legacies of the New York Slave Revolt of 1712 grew out of
my learned experiences in graduate coursework and my years as a museum educator at the
Museum of the City of New York. While interacting with museum visitors and school groups of
various ages and backgrounds, I have discovered that many New Yorkers have a collective
memory and identity of New York City being a place of liberal values, diversity, and unlimited
economic opportunity for everyone all New Yorkers. This has been shaped by the public
education system and is also reflected in the history of cultural institutions in that participate in
the shaping of collective identity as Fiona McLean explains,
National museums have travelled far from the nationalistic and self-improving goals of
the early national museums of the 19th century. Their response to identity has now
entered the public domain… they are very much implicit in the social and political
agendas of the 21st century. In particular, narrating the nation in the museum increasingly
becomes a task of narrating the diversity of the nation and for engaging in a politics of
recognition. In an era of multiculturalism, women’s movements, movements for
recognition of homosexual men and lesbian women, respect for the environment as well
as nationalist movements… the identity of the nation becomes increasingly fluid and
contingent.2
I began to critically think of that collective memory that I and other MCNY visitors have
absorbed about New York City, and the role that MCNY plays as a twenty-first century museum
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catching up to reflect the shifts in public consciousness and its memory. But because museums
and other cultural institutions are used to help to supplement education, proven by the work of
education departments and the hosting of school group visits, I questioned myself on what is not
found in the curriculum that needs to be supplemented.
I was born and raised in Brooklyn and have attended only public schools for grades K12th, and from that time I thought I was knowledgeable about history, especially my local and
national history, but it wasn’t until I began working in the Education Department at the Museum
of the City of New York that my interpretation of history expanded to completely different
historical narratives compared to what I had been taught in my years of education. My work at
the museum opened the door to historical narratives of oppression against Black New Yorkers in
various forms throughout the city’s history, stemming from the very start of the city’s Dutch
colonial period.
From subsequent learning experiences at the museum or throughout my graduate
coursework, I have been learning more silenced narratives of oppression and anti-blackness in
the city’s history along with a library of critical theory thinkers and writers such as Paulo Freire,
Basil Ugorji, and bell hooks whose ideas and works may help address the reasoning behind
silencing of this history and the messages behind the very recent wave of its public recognition.
Friere’s understanding of traditional teaching as following a banking concept model in order to
uphold oppressor hierarchy,3 Ugorji’s concept of structural and encrypted racism being the
foundational principles of American society,4 along with bell hooks’ pledge of education’s role
as being a practice of freedom in uplifting the student’s critical voice and spiritual growth,5
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created a web of theoretical dialogue that helped me put into words why I felt strongly about
creating an interactive and accessible project as a possible answer to my experiences.
In order to address the lack of public recognition for the historical narratives of black
oppression in New York City, and the reasonings for excluding this history in the mainstream
narrative and public consciousness, I aim to use this project to provide another open door into the
uncovering of little-known historical narratives of the city’s oppression of Black New Yorkers in
various time periods and events. In this capstone phase of Silences of New York History, the
website will provide a space to explore primary and secondary sources connected to The New
York Slave Revolt of 1712 in order for the viewer to understand the history of restrictions and
discrimination against Black New Yorkers since New York City’s colonial periods. There is also
particular focus in comparing aspects of enslavement and Black livelihood being increasingly
restricted underneath the transition from Dutch to British rule. This event was the earliest
recorded slave revolt in New York City history and is a topic I never learned about until I
attended a MCNY Education Department walking tour with the Black Gotham Experience6 in
2018. The choice to make the slave revolt the central event of analysis in this project is inspired
by my will to start from the being in all historical work I do. As the first slave revolt recorded in
New York City’s history, one would assume more would know more about this pivotal moment
in the reformation of colonial life and its racialized, social relationships.
These silences found in public education curriculums made room for a narrative, filled
with gapping yet invisible holes, to be planted as unquestioned truths in the minds of future
generations of Black communities as their own historical presence and narratives are becoming
lost. This act of silencing became more glaringly clear as I interacted with museum visitors,
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especially school groups of students, teachers, and chaperones that largely came from Black and
Brown communities across the city. In moments of teaching about large-scale displacement of
Black and Brown communities, such as the gradual expansion of the cityscape through the grid
system and Seneca Village, or the Cross Bronx Expressway and the fiscal crisis of the 1970s to
students from Harlem or the South Bronx, I was usually teaching it to the students that came
from those areas and never knew about the history of places they called home. In the moment,
students were freshly exposed to the history of the neighborhoods they were born and raised in,
and never thought critically about why the places familiar to them look as they do and what
could have possibly been there before. I believe that in our formative years of public-school
education, New York City public-school students should be taught New York history in a
manner that reflects the city’s population and not ignore the roles racism and discrimination have
played in the foundation of New York City and its transformation over time.
Silences of New York History is meant to be an educational tool for students grades 4-12
in particular and will act as a guide to primary and secondary resources centered on the historical
event and the broader historical and social contexts of the two colonial periods. This is to get a
sense of the different factors of New York’s colonial life in order to explain why the 1712 revolt
happened and what immediate changes affected Black colonial life because of the event. Another
goal is for this project to contribute to the effort of dismantling systems of oppressions, inspired
by the current socio-political climate in New York City and the significant component of
intersectionality signified in the Movement for Black Lives along with the activists and
organizations under that umbrella of work.
New York City has a rich history of social activism and combatting injustice that has
been catalogued in the ongoing Activist New York exhibition at the Museum of the City of New
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York. From teaching here, I was able to learn more about the fundamental reasons why the city’s
activist history is so complex, and the variety of activism tactics. Part of my teaching goals were
to have students discover connections between different social movements throughout time that
coalesces in a critical analysis of the reasons for the social unrests they are experiencing today.
With students in the Activist New York exhibition, I highlight moments of communal or
individual activist responses to social injustice, but more importantly I provide detail on the
social and historical contexts and explain the various incidents of racial discrimination towards
Black people that have caused the moments of activist responses. Such as, narratives of inequal
access to economic opportunities and social mobility, a disproportional access or lack of
educational resources, healthcare, safe living environments, or little representation in public
office. These forms of racial discrimination have found home in the city’s fundamental social
structures such as redlining which Martha Biondi summarized as “…a name derived from the
bank’s continuing practice of keeping maps on the racial composition of communities and
drawing Black or mixed areas in red as bad investments—was a central component of the New
York City civil rights struggle.”7 Because we can research and physically witness these forms of
racial discrimination in the city’s modern day and recent past, I chose to use this project as an
opportunity to dig into the city’s far-away, colonial history in order to learn when these forms of
discrimination first developed in New York City and if there is a continuous thread of
discrimination against Black people from the city’s colonial history to the modern history that I
am teaching students.
Overall, I envision Silences of New York History to further uplift the rapidly growing
scholarship in the historical and sociological study of slavery and the lasting effects it has on
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America’s relationship with its black citizens. The goal is to encourage more open dialogue
about the way that fundamental social structures of New York City society today are rooted in
the power hierarchy born out of colonial slavery and racism. Although there has been a lot of
progress made in public acknowledgement to the city’s dark history in public academia,
multimedia sources, and cultural institutions, there is still more work to be done. I hope that
more accessibility to this history gives future generations of students of color to explore these
legacies and the way they trickle down in various social aspects throughout the centuries and into
their own lives.

Part 2: Theoretical Framework
“Educational standards are not natural laws. They are ideas that arise from specific political
and ideological contexts.”8
Meredith Broussard, 2019

In the process of learning how racism is covertly entrenched in various societal
structures, the sector I have more firsthand experience with is public education because of my
own time as a student, then later on as an educator and supervisor in out-of-school-time settings.
This sector is responsible for teaching and training future citizens how to successfully navigate
the world and contribute to society, but because of America’s history of discrimination on the
basis of race within the education sector, one can be critical about what is being taught to
students and how, especially if the education sector was built with an overt racist power structure
in mind9. This discrimination within New York City’s public education system has outwardly
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presented itself in various forms contemporaneous with the demands of the larger societal
structure, transforming to meet the changes in time. Figure 1 highlights one of the activist
responses of boycotting New York City public schools in 1964 because of continuous racial
discrimination, segregation, and unequal access to resources despite the Brown v. Board of
Education of Topeka court decision ten years earlier.
At this moment in American history, outward racism and discriminatory practices were
still the upheld public norm as Jim Crow Laws in the southern states and de facto segregation in
northern, urban areas like New York City have continued to make it blatant how the broader
American society felt about an equal and integrated society amongst racial groups. Although
modern American society has progressed in terms of a more public intolerance of blatant acts of
racism and further inclusivity for the public good, we still, in this century, contend with the
public education system’s standards and traditions based on the original racist power structures
as it presents itself in a different form for the modern era.

7

Figure 1. School Boycott Flyer, 1964. Courtesy of the Elliot Linzer Collection, Queens College Civil Rights Archives, City University
of New York.

As I recall my memories as a student in a Brooklyn public schools during my formative
years of the early 2000s, I know now that I was not cognizant of any forms of differences
between my schools and others, especially during my elementary and junior high school years
when, in my mind, my schools were its own worlds, and these worlds were filled with a majority
of Black and Latinx children. As I look back with focus on my social studies lessons and units, I
remember History always being my favorite academic school subject and always having a
fascination for old stories and objects from the past. In every grade I always passed Social
Studies with the top scores of the class, and I felt that I knew about history, U.S. and global,
simply based on what was taught to me coupled with amazing social studies teachers that I was
able to connect to. But looking back, I remember while doing units involved with American or
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local New York history, my fellow students and I were never taught about the legal slavery in
New York state or Civil Rights Movement happening in the city and its role in perpetrating racial
discrimination through de facto segregation.
This sort of curriculum aided in the formation of the ideology my fellow classmates and I
carried, that idea that brutal racism and discrimination was firmly attached to the southern states
and the north, New York in particular, was liberal and far-removed from the racist ideology of
the south. This capstone is really about breaking that bubble ideology that had consumed myself
as a young student as well as the generations of students that have come before and after me in
order to create space for a more comprehensive understanding of the city’s distant past and the
ways it shaped the city’s present.
This capstone takes the form of an educational technology in order to keep up with the
times and provide an exciting and interactive space to learn as there have been recent shifts
towards the inclusion of technology in K-12 education. I believe this way increases accessibility
for students or anyone else to be able to access sources that can be difficult to reach in an online
or in person library or museum archive, especially if you are not sure what you are looking for.
When I first started to entertain the idea of creating a digital archive/mapping project based on
New York in early 2019, one main component I wanted was for the technology to link to
institutions that were currently doing the work in programming and archiving historical sources
and be able to showcase those findings on a mapping platform for an interactive navigational
experience. I searched for what projects were currently active in that respect. I came across the
Urban Archive NYC10 (Figure 2) website and app that had a lot of the interactive features I was
imagining, the accessibility and easy-to-function website and mobile app, the mapping platform
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and the overlay of older New York City maps, photographs, and ephemera that are organized by
collections corresponding to the institutions they physically belong to, as well as the selections of
programmed historical listening tours for the casual history lover to walk around the city and
learn at their leisure. The Urban Archive NYC project helped to envision the possibilities of
bringing history to life in an immersive and interactive form, but then it wasn’t until I went
through a couple of my graduate courses, “Africana Studies: Existence in Black” and “Critical
Approaches to Educational Technology,” that I was able to put into my feelings and thoughts of
my work and school experiences into the language of critical theory that fueled my articulation
of creating this capstone work.

Figure 2. Screenshot of the Urban Archive NYC homepage.

Within the theoretical work of Paulo Freire, bell hooks, and Basil Ugorji. I found the
common threads of educational traditions and reformations, the goal of freedom from oppression
in education, and traces the shifting form of racism in America, which ultimately became the
impetus to the creation of this project as a form of technology. Paulo Freire was a twentieth
century Brazilian educator, philosopher, and known as the founder of critical pedagogy. The
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concept of critical pedagogy is to be emancipated from oppression through the development of a
critical consciousness and the reliance on social justice and democratic thinking being part of
acts of teaching and learning. Freire was critical of tradition education’s implementation of the
banking concept that he describes as education being an act “…in which the students are the
depositories and the teacher as the depositor. Instead of communicating the teacher issues
communiqués and makes deposits in which the student patiently receives, memorize, and
repeat…the scope of the action allowed to the students extends only as far as receiving, filing,
and storing the deposits.”11 Freire highlights the positions of the teacher and the student, the selftitled knowledgeable one and those with the projected identity of being ignorant, respectively. In
this aspect of the banking concept, there is the established basis of hierarchical power that places
the teacher and what they represent (society’s educational sector) on top in order to minimize or
oppress the student’s possible creativity and critical thinking in their own education.
Freire’s critical pedagogy’s goal of emancipation from oppression through the process of
the educator helping to develop one’s own critical consciousness as he writes, “From the outset,
her efforts must coincide with those of the students to engage in critical thinking and the quest
for mutual humanization. Her efforts must be imbued with a profound trust in people and their
creative power. To achieve this, they must be partners of the students in their relations with
them.”12 This approach stems from a context of traditional education being established in a
system where its origins uphold a foundational ideology that does not call for mutual
humanization and equal power through critical thinking and education.
Going back to my own and others’ experiences in New York City public education, it can
be said that the banking concept may be reminiscent of the teaching process that most former

11
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students have experienced in public schools. I believe that New York society’s foundational
ideology can be found in the true nature of public education’s downplaying its own history of
legal slavery and the following years of discrimination and de facto segregation, so in that
respect I hope that in laying out the little-known, black historical narratives and providing
sources to explain the social and historical contexts will open student minds to alternative
histories that are not part of the mainstream narrative. In that process I hope this sort of project
can also inspire students to go beyond what school or my project provides to follow their
individual interests and critical thinking in order explore opportunities to uncover other littleknown narratives and supporting evidence to tell another side of mainstream history.
De facto segregation in New York City also played a huge role in my thinking and
planning of Silences of New York History because it is an example of the concept of racism
transforming from an overt to a covert institution, and the covertness is part of the historical
topics that have been left out of the city’s public education. Basil Ugorji offers a clear
explanation of the shift from the original form of overt racism and discrimination in society to
the covert ways it has entrenched into social systems such as education in his article “Black
Lives Matter: Decrypting Encrypted Racism.” Ugorji explains how intentions, actions, and
unspoken words acts as languages that are not heard and clearly understood by everyone,
creating an atmosphere that reshaped race relations in American society and its social structures.
He defines his terms of encrypted and structural racism as being,
Encrypted racism as it is used in this paper shows that the encrypted racist knows and
understands the underlying principles of structural racism and violence but cannot
overtly and openly discriminate against the African American community because open
discrimination and structural racism are prohibited and made illegal by the Civil Rights
Act of 1964 and other Federal Laws. The main argument of this paper is that the Civil
Rights Act of 1964 passed by the 88th Congress (1963-1965) and signed into law on July
2, 1964 by President Lyndon B. Johnson ended overt structural racism, but
unfortunately, did not end encrypted racism, which is a covert form of racial

12

discrimination. Instead, the official prohibition of overt structural racism gave birth to
this new form of racial discrimination that is intentionally concealed by the encrypted
racists, but hidden from the victimized, de-humanized, terrorized and exploited African
American community.13
While teaching in Activist NY and introducing the section of the Civil Rights Movement in New
York City, I would ask students, most being from the city, of all ages their general knowledge of
the movement, and most of their answers would be about the Jim Crow Laws in the southern
states, Emmet Till, or the Montgomery Bus Boycott being the most recognizable form of racism
to them. When asked if the Civil Rights Movement was happening in New York, most of the
time it would either be a collective no or activists in the North were only protesting about what is
going on in the south, a result that was eerily similar to that of my experiences as a student. One
of the main teaching points in that section as museum educators was the efforts and importance
of student activism as well as the unpacking of de facto segregation and what it meant for the
educational conditions of a large number of the city’s students enrolled in public education; a
teaching point that reflects the very recent struggles over curriculum changes and the student
activism currently doing that work.1415
Ugorji’s definition of structural and encrypted racism explains how the targeted-to-be
oppressed people of a society can fall under such a system that they possibly have no clear
awareness of because processes or acts of discrimination are now more frequently done subtle
and silently. This encrypted racism has restructured the way racial discrimination can be dealt
out without consequence in American foundational social structures. By using Freire’s banking
concept in conjunction with Ugorji’s definitions, one can get insight into the true purpose of
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traditional education in New York City’s public education sector, representing the systemic
hierarchical order that was rooted in what was structural racism and anti-Blackness now turned
encrypted.
As my tenure as a museum educator continued along with my graduate coursework, I was
able to reflect on my own teaching style and what do I strive to see students come away with
after our time together, and my outcomes became clearly aligned with and highlighted through
bell hooks’ Teaching to Transgress: Education as the Practice of Freedom. Stemming from
Paulo Freire’s school of thought and his advocacy of critical pedagogy, hooks explored the
residual effects that America’s oppressive social structures have on the education of Black
children. Her reflections of her own learning experience as a Black, female student resonates
with me even though we were grade school students at different racial settings and periods of
time. hooks’ experience of the overt racism in Kentucky and the encrypted racism in Brooklyn,
one of the recognizable connections I had with hooks’ work is the moment of realization of
education being used to reinforce domination of one group over another. When switching from a
segregated school to an integrated one, hooks writes,
School changed utterly with racial integration. Gone was the messianic zeal to transform
our minds and beings that had characterized teachers and their pedagogical practices in
our all-black schools. Knowledge was suddenly about information only. It had no relation
to how one lived, behaved. It was no longer connected to antiracist struggle. Bussed to
white schools, we soon learned obedience, and not a zealous will to learn, was what was
expected of us. Too much eagerness to learn could easily be seen as a threat to white
authority.16
The childhood educational experiences of bell hooks were significant influences on her engaged
pedagogy to value student expression. Striving to empower students and inspire growth in
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educators are some of my own professional goals kept in mind as I attempt to translate that
thought process through my capstone.
hooks’ concept of a “practice of freedom” refers to a belief that education is not just
sharing information but also inspiring intellectual and spiritual growth in students. It is crucial to
administer this practice face-to-face with students because there is power in the mutual
humanization that Freire references. But because of the seemingly established stake technology
implanted in education and other sectors of modern society, I believe there is also value in
engaging this pedagogy on an educational technology landscape. Students want “…an education
that is healing to the uninformed, unknowing spirit.”17 One way to do that is facilitating a
technological center of information that provides people, especially young Black students a rich
and complex material source that does not affirm society’s misrepresentations and silences of
their history.
To follow an engaged pedagogy of empowerment and growth in an educator or student
and be part of helping develop self-actualization of Black Americans that have to navigate a
society that was built on a system of anti-Blackness and continues to function on encrypted
racism. With pleasure, I taught to a wide range of students from other parts of the country and
world at the museum, but it was in my experiences of teaching Black New York City students
from middle and lower-income neighborhoods where I saw myself and my own childhood
educational experience of being a student subject to Freire’s concept of traditional education in
the New York City public school system of the early 2000s.
The theoretical framework of Silences of New York History: Legacies of the New York
Slave Revolt of 1712 is based on the workings of American society’s systemic oppression with
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Ugorji’s definitions of encrypted and structural racism and on the idea that these systemic
structures in New York City are descendants of a silenced history of the practice of legal slavery,
something I witnessed in my formative education as well as in my interactions with young
school group and older museum visitors. The capstone also addresses my own want in following
Paulo Freire’s critical pedagogy of freedom from oppression and critique of traditional education
and its banking concept by attempting to create a space that can supplement school’s teaching of
New York history. A space where students could not only be engaged in critical thinking, but
also be creative and explore the wealth of resources that over time will be built up and accessible
for all to navigate with their own interests.
But what mainly drove my passion in my museum work and my personal scholarship in
order to bring Silences of New York History to life is the bell hooks’ concept of education being a
“practice of freedom.” It is with a sense of fulfillment that in this capstone I bring my love and
curiosity of New York City and combine it with my passions of studying history and uplifting
pride, along with intellectual and spiritual growth in Black and Brown youth growing up under
social structures that, historically, were meant to suppress that growth and impede on their
understanding of where the barriers exist and why.

Part 3: Development
“The unifying principle of all microhistorical research is the belief that microscopic
observations will reveal factors previously unobserved.”18
Peter Burke, 2001

18

Burke, New Perspectives on Historical Writing, 101.
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When first talking over the idea with my advisor of a digital project about little-known,
New York City historical narratives, I struggled to narrow down my ideas and think of what can
be possible to accomplish in the four-month timeframe I had. My original, overarching idea for
the project was to provide sources on the presence of Black lives and their history being pinnacle
to the success and growth of the colony. By doing that I also wanted to prove there was a
continuous thread of racism being entrenched in New York City’s social foundations that was
present from the very beginning of New York City and was never demolished, only transformed
throughout the centuries. There were at least three other events and time periods I became
familiar with during my graduate coursework and tenure at MCNY that I thought would be great
focal ideas but there would not have been enough time to include them all within the semester. I
had to embrace the idea that I will continue the project on my own after its submission and will
continue to add subsequent events and sources to tell other narratives that would not be included
in the capstone phase of the project.
After choosing to focus solely on the New York Slave Revolt of 1712, I read further
about the event in Mat Johnson’s short story Colony of New York, 1712 and Thelma Wills
Foote’s Black and White Manhattan: The History of Racial Formation in Colonial New York
City after first learning of it on a Black Gotham Experience walking tour with the museum’s
Frederick A.O. Schwarz Education Department. I attempted to approach this project topic as a
microhistory study by first focusing on the event and expanding my vision outward to the
historical and social contexts that could possibly explain:
1. How were race relations and slavery in the colony like before the “increased
restrictions” on black life which led to the 1712 revolt?
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2. In what immediate ways did the revolt change social relations in the colony to
transform into the more familiar example of slavery and racial discrimination
against black people?
3. What clues of discriminatory social aspects can be found in colonial New York
that can possibly connect this time period with a later one? Can a thread be
created?
I approached my archival research by collecting sources in a way of recreating the world of the
seventeenth century Dutch colony with focus on slavery and what placed did Africans have in
this society. In my first phase of research before the creation of the Silences of New York History
website, I attempted to research along a chronological order of:
•

Sources relating to the New York Slave Revolt of 1712.

•

Sources referring to the early New Amsterdam period and the arrival of enslaved
Africans as the West India Company’s slaves.

•

Sources referring to the end of the Dutch-controlled colony and the transition period
towards the English-controlled colony of New York.

•

Sources referring to the early British-controlled colony and the more restrictive control
over Black New Yorkers.

•

Sources relating to the New York colony after the 1712 revolt with focus on the further
restrictions on Black New Yorkers and the more-defined racialization of slavery in New
York.

I first started to look through the Library of Congress and the New York Public Library’s digital
collections for maps or illustrations of New York during the Dutch colonial period to set the
visual scene, but I quickly started to rely on the first written scholarly sources I have found along
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with their notes for gateway access to other primary source materials such as “Colony of New
York 1712” by Mat Johnson, “The Freedmen of New Amsterdam” by Peter R. Christoph, the
Museum of the City of New York’s Life in New Amsterdam Educator Resource Guide, “Slavery
in New Amsterdam” by Andrea C. Mosterman, and “Crossing the Lines: African-Americans in
the New York City Region during the British Occupation, 1776-1783” by Judith Van Buskirk.
I first started my search for sources connected to the Dutch colonial period, and it was
thanks to these secondary sources, especially Christoph’s “The Freedmen of New Amsterdam,” I
was able to learn the names of some of the first eleven Africans brought to the colony as well as
take glimpses of their lives, years after their arrival and subsequent half-freedom19 after serving
time. I was also able to pull out some organized subcategories such as land ownership, legal
rights, and the different forms of freedom found in the Dutch colony, which helped me attempt to
recreate the Black experience in New Amsterdam. I tried to be organized and stick to order in my
research for sources but as I dived through archival collections like the Writer’s Program, New
York City: Negroes of New York Collection, housed at the New York Public Library’s
Schomburg Center for Research in Black Culture, I came across a plethora of sources that span
across a number of topics in relation to various time periods in New York history, including the
Dutch and English periods.

19

In New Amsterdam, the Dutch system of half freedom enslaved people were considered freed on paper, but
they would continue to pay yearly fees to the West India Company and are contractually obligated to provide
services to the company when needed, and if they weren’t contracted to work elsewhere in the moment.
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Figure 3. Screenshot of Dublin Core Metadata fields Title, Subject, and Description in order to add an item to an Omeka Classic
website.

Figuring out the website portion of the project was the biggest challenge of the project
because even though I knew what I wanted included into the project, I did not have much
experience in the Digital Humanities or New Media to instinctively understand what the best and
most reasonable technological platforms and tools needed in order to bring my project to fruition
in the timeframe I had. At the start of the fall semester, I was consulted by Stephen Zweibel who
was able to sort out what may work for my ideas of a digital archive. We talked through both
versions of Omeka (Omeka S and Omeka Classic), deciding that Omeka Classic would be best
for me and advised me to contact the New Media Lab for further information and access to the
lab’s server space in order to work on the project from my personal laptop from home.
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Figure 4. Screenshot of Dublin Core Metadata fields Creator, Source, Publisher, and Date in order to add an item to an Omeka
Classic website.

Figure 5. Screenshot of Dublin Core Metadata fields Contributor, Rights, Relation, and Format in order to add an item to an
Omeka Classic website.
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Figure 6. Screenshot of Dublin Core Metadata fields Language, Type, Identifier, and Coverage in order to add an item to an
Omeka Classic website.

After some mishaps I was able to get connected with Joe Kirchhof of the New Media Lab
who led me to the Digital Fellow Stefano Morello, and they were both the greatest of help
because I was essentially learning the technology as I went along creating the project which
made for a lot of stumbles on the technological side of the project. Even with the help I still
continued to face trouble with understanding the technological language of Omeka and Dublin
Core (Figures 3-6). Following Stefano Morello’s advice of using a spreadsheet to organize the
metadata of my sources (Figure 6), I created a column for each Dublin Core metadata field and
recorded the information for the source item I collected following the field columns. After
adding a few source items and getting into the rhythm of inputting metadata information, I
realized that I mistakenly excluded the Subject Dublin Core field column, which is used to
describe the topic of the resource item through the use of consistent keywords and key phrases.
Despite warnings of being consistent when working with Dublin Core, I admit to being a rookie
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working on a limited timeframe and after realizing I did not put in a Subject column, I chose to
continue to input metadata on the Excel spreadsheet without the Subject field, only adding that
information later on when uploading my source items onto the website.

Figure 7. Screenshot of Silences of New York History's items spreadsheet organized by Dublin Core fields in subcategories of
Written Documents, Maps and Images, and Videos. Updated as of 5:10pm December 23, 2020.

Within the span of about three months, I have collected about thirty source items that
have been included on the capstone website as open and explorable evidence as of December 23,
2020. After creating the subcategories of Written Documents, Maps and Images, and Videos to
organize the source items on the Excel spreadsheet, I created exhibits on the website to roughly
correspond to the time periods I have focused my research on, “Black Life in New Amsterdam,
1609-1664,” “The New York Slave Revolt of 1712,” and “British New York, 1664-1783.” These
sections were meant to roughly organize the source items into their related to timeframes and for
the viewer to engage with these sources of evidence for a further look into aspects of Black life
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and culture in the colony such as land ownership, religion, cultural celebrations, and educational
opportunities in the historical and social contexts.
Through the navigation of the exhibits and corresponding sources, the goal is for the
viewer to understand the increasing restrictions placed on Black New Yorkers as time goes on,
particularly in comparing the shifts in the colony under Dutch and British rule. My thesis advisor
recommended a nonlinear tool such as a map to not only create more juxtaposition for the source
items but to create more viewer interaction with the website. The further inclusion of Omeka’s
Geolocation plugin, which enabled the source items to be displayed and interacted with on a
current map of New York City, was a very welcomed and exciting addition according to my
Thesis Writing Workshop colleagues in its ability to create a sense of overlapping physical
memory within the familiar space of a New York City map.

Part 4: Evaluations and Future Work
“Our larger mutual goal should be to use EdTech to address inequalities and truly improve
learning outcomes in order to produce the most equitable educational processes that will enable
our students to leave our institutions with better economic, social, and cultural opportunities
than they had when they arrived…”20
Tressie McMillian-Cottom, 2019

Silences of New York History: Legacies of the New York Slave Revolt of 1712 is meant to
be an archival project of primary and secondary sources that would be accessible for people, but
especially young students, to learn about little-known historical narratives of New York that are
not focused on in public school. For the capstone in particular, I focused on the New York Slave
Revolt of 1712 and the aftermath of the event by highlighting the historical and social contexts of

20

McMillian-Cottom, “Rethinking the Context of EdTech,” EDUCAUSE Review, August 26, 2019.
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the Dutch and later on English colony that initiated the revolt and the subsequent restrictions on
Black New Yorkers.
I originally proposed this project as digital timeline but as I became more focused on the
New York Slave Revolt of 1712 as it became my only case study event in this capstone phase,
while dealing with sources in one short period of time that covers about one hundred years, it
became less likely and visually appealing for me to create a digital timeline. Instead, the
Geolocation map became more visual appealing, interactive, and accessible to use in place of the
proposed functionality of the digital timeline for the capstone. As I study and add more events in
the future continuation of this project, I will attempt to recreate that digital timeline for the
website. I believe with more events spaced and plotted across time it would be more visual sense
in support of the overarching goal of Silences of New York History. Visually building upon and
follow the continuous thread of antiblackness and racism in New York City from the 1712 revolt
to the present moment. In the future I will also seek to transfer this project onto a more flexible
platform. While Omeka Classic was a great starter platform for me to understand metadata,
source archives, and how to create online exhibits, it was awkward and lacked flexibility to
modify the layout of a text with images on non-exhibit, simple pages or to take away
predetermined labels or add instructional text on the mapping page.
My goal for focusing on this event in particular was to make visible the real history of
African slavery playing a pinnacle role in the establishment and success of the Dutch colony of
New Amsterdam, and to make viewers recognize the establishment of antiblackness and racism
as a core part of the city’s early history and subsequent years leading to the present moment. I
believe the project was a success in acting as an archive of sources related to the lives of the
earlier enslaved Africans and Black denizens of New York’s early colonial period and the New
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York Slave Revolt of 1712. The choice of sources was also successful in highlighting the
complexities of slavery in seventeenth century New Amsterdam as well as slavery’s
transformation in eighteenth century New York to become more restricted on a more racialized
basis with legal enforcement on the systemic discrimination and ostracization of black New
Yorkers.
Chronologically, the last sources explored on the website relate to the aftermath of the
1712 revolt and the further restrictions placed on Black New Yorkers, but that is not the end of
my work. When I first started to think of the possibilities of this project, I envisioned a broad
scope of little-known narratives that, in chronological order, would stretch across the span of
almost four hundred years of New York City history and the presence of Black New Yorkers.
And these little-known narratives would be enriching and fascinating histories of Black New
York City that addresses the consistent presence of antiblackness and racism from the start of
New York City history. I needed to establish that point before I get into the further work of
tracing antiblackness and discrimination throughout city’s history and into the present moment.
I created Silences of New York History as my own website (silencesofnyhistory.org) in
order to serve as a permanent home for this work and allow myself to have maximum control of
future activity as I intend to add subsequent narratives and related sources, creating a timeline of
little-known black historical events in New York City. As I am not as proficient in the technical
skills needed for the professional design and tool kit to elevate the website closer to my vision, I
will continue to learn more about the Omeka software and the technological concepts of the
Digital Humanities. In the near future I will look into short-and-long-term fellowships at various
cultural institutions like the New York Public Library in order to fund my research and further
expansion of the website. Hopefully I will also be able to share this website as a source with
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places like the Museum of the City of New York, or with various educators I know who would
be interested in using this project as a supplementary, but interactive historical source with their
students.
My professional life has been inspired by bell hooks’ concept of education being a
practice of freedom and the importance of intertwining practical knowledge and personal
experiences to create a space of exchange and collaborative learning that is relaxed and exciting.
As I start the process of sharing Silences of New York History with the public, one big change I
plan to make is adding a blog space on the website that would invite people to submit and, with
their permission, I would be able to publish their thoughts and school experiences of history
lessons, or little-known historical that they personally know and want to talk about. I hope that
adding a space such as that would bring my bell hooks-influenced educator pedagogy on to the
website and open the space for the public to contribute further to the growing scholarship and
exchange of knowledge.

Part 5: Works Cited
Biondi, Martha. To Stand and Fight: The Struggle for Civil Rights in Postwar New York City.
Cambridge, MA: Harvard University Press, 2003.
Black Gotham Experience Walking Tour, Sarah’s Fire (1664-1712).
Broussard, Meredith. Artificial Unintelligence: How Computers Misunderstand the World.
Cambridge, MA: The MIT Press, 2019. Accessed March 3, 2020. (Online PDF).
Burke, Peter. New Perspectives on Historical Writing. University Park, PA: Pennsylvania State
University Press, 2001.
Cantwell, Anne-Marie E., and Diana diZerega Wall. Unearthing Gotham: Archaeology of New
York City. New Haven, CT: Yale University Press, 2001.
Chatterji, Roby. “Fighting Systemic Racism in K-12 Education: Helping Allies Move from the
Keyboard to the School Board.” Accessed December 23, 2020.

27

https://www.americanprogress.org/issues/education-k12/news/2020/07/08/487386/fighting-systemic-racism-k-12-education-helping-alliesmove-keyboard-school-board/
Foote, Thelma Wills, Black and White Manhattan: The History of Racial Formation in Colonial
New York City. New York: Oxford University Press, 2004.
Freire, Paulo, Myra Bergman Ramos, and Donaldo Macedo. Pedagogy of the Oppressed. New
York, NY: The Continuum International Publishing Group Ltd., 1993.
hooks, bell. Teaching to Transgress: Education as the Practice of Freedom. New York, NY:
Routledge, 2017.
IntegrateNYC. “Mission.” Accessed December 10, 2020.
https://integratenyc.org/mission
Johnson, Mat. "Colony of New York, 1712." Callaloo 32, no. 2 (2009): 408-13. Accessed
December 6, 2020. http://www.jstor.org/stable/27742993.
McLean, Fiona. “Museums and National Identity.” In Museum and Society [Online], Vol 3, No.1
(2005). 1-4. Accessed May 24, 2019.
https://journals.le.ac.uk/ojs1/index.php/mas/article/view/60/77
McMillian-Cottom, Tressie. “Rethinking the Context of EdTech.” EDUCAUSE Review, August
26, 2019. Accessed February 1, 2019.
https://er.educause.edu/articles/2019/8/rethinking-the-context-of-edtech
Podair, Jerald E., The Strike that Changed New York: Blacks, Whites, and the Ocean HillBrownsville Crisis. New Haven, CT: Yale University Press, 2001.
School Boycott Flyer, 1964. Courtesy of the Elliot Linzer Collection, Queens College Civil
Rights Archives, City University of New York. Accessed December 3, 2020.
https://archives.qc.cuny.edu/civilrights/items/show/130
Ugorji, Basil. “Black Lives Matter: Decrypting Encrypted Racism.” Ethnic Studies Review 37, a
no.1 (2017): 27-43. Accessed April 28, 2019.
https://scholarscompass.vcu.edu/cgi/viewcontent.cgi?article=1402&context=esr
Urban Archive NYC. “About” and “Mission.” Accessed April 20, 2019.
https://www.urbanarchive.org/cities/nyc?gclid=Cj0KCQiA_qD_BRDiARIsANjZ2LBSD
bmXmA5qGcirIIRCQq_TyCULdLSKgImQ3eDQUw7QWM0qG3TkJUaAl9sEALw_wcB
Van Buskirk, Judith. "Crossing the Lines: African-Americans in the New York City Region during
the British Occupation, 1776-1783." Pennsylvania History: A Journal of Mid-Atlantic

28

Studies 65 (1998): 74-100. Accessed September 5, 2020.
http://www.jstor.org/stable/27774162.

29

